Recreational activities have psychological and social contributions in addition to individual recreation, and are extremely important especially for university students in development of healthy personality and establishing positive social relations. Continuation of a student's recreational activities after graduation, which has commenced at school, is quite significant in internalization of recreational awareness. The student's decision to continue a recreational activity in the future is dependent on the experiences of the student in this activity. This study aims to reveal detailed information about the recreation experiences of the students. Thus, the primary objective of the study was to access the information on preferred recreation activity categories, recreation experiences, and the intent to continue these activities. In the study, quantitative research approach was adopted and survey form was applied to a sample of 268 students who were registered to student clubs in the university. Factor analysis, correlation, and regression analysis were used in the analysis of the survey data. Result of the factor analysis conducted on the "Recreation Experience Preferences" (REP) scale items, it was determined that the scale was structured in seven dimensions of "physical exercise and rest," "learning about new and different objects and people," "leading and introspection," "achievement," "escape from personal-social pressures," "learning about culture, arts and nature," and "human relations" and REP scale could be used to assess recreational experiences as well as the determination of recreational preferences. The findings of the study determined that the students preferred social recreation activities the most, followed by cultural, artistic, and physical recreational activities.
Introduction
Recreation, albeit related to individual needs, is a social concept and it is significant on especially the Meryem Akoğlan Kozak, Ph.D., professor indoors or outdoors, actively or passively, in urban areas or in the countryside (Karaküçük, 2008, p. 58) . Ministry of Culture and Tourism defines recreation as activities that people engage during their free time, using their free time independent from compulsory work activities, to mend their physical strength and enrich their mental capacity, selected freely unlike compulsory activities, and meaning a change in physical and social environment (KTB, 1989 , as cited in Günaydın, 2011, p. 20) .
Recreational activities are realized voluntarily, in individuals' spare time, along with their personal preferences. These activities elected by the individuals freely and do not require compulsory attendance, could be practiced individually or in groups and they could be planned or unplanned. There is no specific limitation of space in recreational activities. These flexible activities could be practiced in all indoor and outdoor spaces and in all seasons and under all climate conditions (Karaküçük, 2008, pp. 71-75) . Recreational activities are usually practiced in groups and individuals that take a role in these type of social groups enter into interactive relationships, and thus it could be argued that recreational activities play a significant role in socialization of the individual (Köktaş, 2004, p. 105) . Especially the success of recreational activities conducted in groups is dependent on the leader and it is observed that group's structural characteristics and internal dynamics are effective in the achievement of the leaders (Kozak & Yüncü, 2008, p. 74; Kozak & Çakır, 2012) . Recreational activities create a common language for all people and could be performed by people of all ages, gender, and social status (Leitner & Leitner, 2012) . As a result, recreation represents an experience that derives from the participation of individuals in recreational activities (McLean, Hurd, & Rogers, 2005; Leitner & Leitner, 2012) . Individuals, as a result of these experiences gain personal and social characteristics (Köktaş, 2004, p. 9) .
Recreation is a broad concept and differs from one culture to another and from one individual to other. This fact created different categorizations of recreation. For instance, Dumazedier (1968, p. 6 ) divided recreational activities into five main categories. These are: "physical," such as walking, sports, and traveling; "artistic," such as in being interested in different branches of fine arts; "practical/applied works," like handicrafts; "intellectual," such as reading and increasing one's knowledge; and "social," such as in entertainment and visits (as cited in Akıncı, 2011, p. 13) . Akasen (1978) , in additional to recreational features, divided recreation into different categories of commercial, social, international, aesthetic, physical, and forest recreation based on administrative purposes (as cited in Karaküçük, 1997, p. 70) . Raghep (1989) created a more comprehensive categorization. He categorized the activities as "mass communications," such as watching TV and going to movie theaters; "cultural," such as in concerts, museums, opera, and ballet; "sports," like fitness, team, and individual sports; "social," such as in parties and visiting friends; "outdoor", such as picnic, hunting, and camping; and "hobbies," such as drawing, collecting, and photography (as cited in Kleiber, Walker, & Mannel, 2011, p. 76) . Another main grouping was implemented by Tribe (1995) , dividing recreation basically into three categories. These are: "indoor recreational activities," such as listening to music, watching TV, and reading; "outdoor recreational activities," like participation in sportive activities, visiting various spaces, hobbies; "travel and tourism activities," such as in travelling to a place and lodging. According to Karaküçük (1997, pp. 68-69) , categorization of the recreation is based on the individual's reasons for participation in recreational activities, individual's desires and tastes. Based on the reasons why an individual decides to participate in a recreational activity, an appropriate recreation type is created. Within these limitations, Karaküçük categorized recreation based on its purposes (leisure, cultural, social, sportive, touristic, and artistic) and based on various criteria (age, number of participants, time, space, and social). Hazar (2009, p. 30) , similar to Karaküçük, asserted that criteria, such as purpose, space, and function should be utilized for categorization of AN ASSESSMENT OF STUDENTS' RECREATİON PARTİCİPATİON 470 recreation types, and divided recreation into six categories by utilizing the studies by Duncan (1954) and Akesen (1978) . According to Hazar (2009) , certain recreational activities belong to more than one category. For instance, activities, such as golf and kayaking could be evaluated under "outdoor recreation," which is located in spatial category; they belong to "sportive recreation" category located under functional recreation types as well.
In studies conducted with students, recreational activities are generally grouped as social, cultural, artistic, and physical. It was observed that the student clubs that form the sampling in this study included the following spheres of activity: "activities that improve and test knowledge and skills," such as tournaments, parlor activities, educational seminars, occupational training courses; "artistic" and "cultural" activities, such as dance, music, movies, theatre, and drawing; "physical activities," such as sports; "tourism and travel activities," such as excursions and tourism; and "social activities," such as volunteer social services. Within the scope of the activities of student clubs, the study was based on Dumazedier (1968) and Hazar's (2009) functional categories. Accordingly, activities were categorized under four main topics of physical, social, artistic, and cultural activities.
Physical recreation includes sportive activities performed indoors and outdoors. These are pool, river, lake, and sea activities, such as swimming, water sports, and spear fishing; mountain sports, such as trekking, climbing, hunting, and skiing; and sports like basketball, football, volleyball, tennis, table tennis, golf, gymnastics, and equestrianism. Social recreation includes activities for establishing and enforcing interpersonal relationships like attending meetings and parties, and making social calls. Social recreation develops and improves individuals' artistic skills and includes activities in several branches of fine arts. Activities that improve manual skills, such as cartoons, drawing, design and artistic activities, such as dance, movies, theatre, music, festivals, concerts, photography, fairs are under this category. Cultural recreation includes activities that improve and test knowledge and skills. All intellectual activities that improve and test knowledge, such as daily excursions and touristic trips, foreign language, computer and other occupational training courses and seminars, tournament intelligent games are considered within this context.
Recreation Experience
Although in spare time literature experience is generally used interchangeably for "activity," spare time behavior means so much more than activity (Manfredo, Driver, & Tarrat, 1996, p. 189; Patterson & Pegg, 2009, p. 257) . According to Budruk and Stanis (2013, p. 52) , participations of individuals in recreation are experiences that end with physiological, psychological, and social output in specific areas. McCool (2006, p. 3) explained the experience of recreation as a concept "that could be defined in various ways, but rather a more social psychological phenomenon affected by individuals' expectations, norms, individual's company in recreational area, and especially from the attitudes formed against the area during the visits." In brief, the experience of recreation occurs as a result of the meanings it has for the individuals, rather than the content of the activities. Thus, it could be argued that recreation experience carries different meaning for different individuals, in other words, differs from one person to another. For instance, an activity could be considered as work for one, while for another it could be a pleasant recreational activity (Ateca-Amestoy, Serrano-del-Rosala, & VeraToscanoa, 2008, pp. 65-66) . Experience is a hard to define concept and recreation experience is considered differently based on concepts, such as activity, assessment, perception, motivation, drive, and satisfaction. For instance, Müderrisoğlu et al. (2005) , who approached the subject of experience and satisfaction AN ASSESSMENT OF STUDENTS' RECREATİON PARTİCİPATİON 471 in Turkey, in the study where the visitor profiles at Abant Natural Reserve were scrutinized, aimed to determine the general satisfaction levels of the visitors after their experiences. In another study that aimed to determine behavioral relationships between nature-based outdoor recreation and holiday tourism, experience preferences theory was utilized in explanation of outdoor recreational motives (Aşan, 2013, p. 5) . On the other hand, Kozak and Metin (2014, p. 1121 ) mentioned recreational opportunity distribution (ROD) method that was developed to create opportunities for satisfaction of individuals' experience needs, and argued that this method especially created significant opportunities for realization of the experiences that people desired.
In the study, "Recreation Experience Preferences" (REP) scale, developed within the framework of REP was used to assess the experiences that the students had as a result of attending recreational activities. In certain studies, it was observed that REP scale was utilized to determine the benefits obtained as a result of participation in recreational activities (Shores & Scott, 2007) . The original tem pool of the REP scale consists of 328 expressions. It was identified that, in studies the scale was utilized, only the required expressions were used based on the context of the research (Hsieh, 2007, p. 24) . Manfredo et al. (1996) demonstrated the validity and reliability of the scale in their meta-analysis study, which included 36 studies that utilized the REP scale. Thus, 26 expressions under seven dimensions were utilized in the REP scale, which was used to measure psychological, social, and physiological output related to the behavior of the students in the study. The reason why these dimensions were preferred was the fact that these dimensions were utilized in recreational studies conducted with students in the literature (McKenzie, 2011; Flood & Parker, 2014) , and these experience dimensions were related to the activities that the students participated in the clubs. The dimensions utilized in the REP scale were: "achievement," "human relations," "learning," "teaching and leadership," "insight," "physical exercise and leisure," and "escape from personal and social pressure."
As is known, recreation is a re-creation or restructuring activity (Kraus, 1985) . In addition, it also means escape from daily routine, revitalization, and change. Students that participate in recreational activities could interrupt the classes they take routinely, and help ease the mental pressure off, thanks to the organizations they attend. Students that participate different recreational activities for different purposes gain an experience. Students that experience one or more recreational activities together have different recreational experiences. Based on this assumption, the following H1 hypothesis was developed in the study.
H1: "There is a significant relationship between the recreation categories the students participated and the experiences they gained."
The Intent to Continue Recreational Experience
Intent is defined as the determined probability for a behavior to be realized (Oliver, 1997, p. 23) . Behavioral intent, accepted as an output of satisfaction process, is considered as a significant factor that explains the behavior of the individual through a strong intention to enact a behavior, whose outcome is previously known (Ajzen, 1991 , as cited in Kaur & Gupta, 2012, p. 245) . Theory of Reasoned Action and Theory of Planned Behavior developed over the first, both identified that the closest element to behavior is the intent (Başaran, 2014, p. 66) . It was conceived that intent, developed by the individual, occurs due to two different factors: individual and social. Personal factor identifies the positive or negative assessments of the individual to fulfill the behavior and expressed as the attitude developed against the behavior. Social factor that is effective on intent identifies the social pressure that the individual perceives on whether he or she should perform the related behavior and defined as the subjective norm (Ajzen, 1985, p. 12) . Behavioral intent is AN ASSESSMENT OF STUDENTS' RECREATİON PARTİCİPATİON 472 frequently mentioned especially in the discipline of marketing. The intent of an individual to buy a product or service again from the same business consists of assessments and thoughts based on the individual's own experiences (Hellier et al., 2003 (Hellier et al., , p. 1764 . A similar approach is also accepted in recreation studies. According to scholars, activities are the main part of experiences. The choice of an individual for the next activity or the intent to continue the activity depends on the remembrance phase of the previous activity, therefore, on the experiences of the individual (Clawson & Knetsch, 1966 , as cited in Nikolaeva, 2012 .
There are studies in the literature that scrutinized the participation in sports activities and the intent to continue these activities. In a study, which determined that the attitudes of an individual towards behavior affected the intent and examined the participation in sports activities, it was determined that the most significant factor that affected the recreational behavior intent was the personal impediments (Alexandris & Stodolska, 2004, p. 212) . In another study conducted with skiers, coping strategies with the factors that prevent participation in skiing activities and the relationship with maintaining skiing were scrutinized. In the study, it was determined that if the cooping strategies were successful, these strategies would be effective on the intent to continue the activity (Alexandris, Kouthourisand, & Girgolas, 2007, p. 648) . In this study, recreational experiences of the students were accepted as a prerequisite factor for the continuation of the said activity, and the following hypothesis was formulated.
H2: "Recreational experiences of the students are effective on the intent to continue the same recreation activities after graduation."
Methodology
The main objective of the study, is to determine the experiences Anadolu University students gained as a result of recreation activities they participated, and the effects of these experiences on their intention to continue these recreation activities in the future. Study results were considered significant, since they would help raise the consciousness of the students on recreational activities, and they would also guide the implementers in planning, development, and management of the recreational experiences of the students.
In the study, where a quantitative research approach was adapted, the survey method, which is a systematic data collection technique by directing questions to resource individuals that form a universe or a sample based on hypotheses determined on a specific subject, was utilized (Ekiz, 2009; Kozak, 2014) . The survey form utilized consisted of four sections. In the first section, recreation activity types were asked in 10 items to assess the status of participation of the students in activities in their spare time, and the frequency of their participation in these activities. The participation frequencies of the students in these activities were measured using the frequency scale (1 = Do not agree; 2 = Seldom agree; 3 = Agree; 4 = Frequently agree; and 0 = Do not know/No opinion). In the second section of the survey form, scale expressions designed within the framework of REP were utilized to assess the experiences the students had as a result of participation in recreational activities (Driver, 1983) . Scale expressions, selected from the item pool and adapted to Turkish, consist of 24 expressions that are classified under seven dimensions. However, since the activities that the students participated included "arts" and "culture" in addition to "nature," within the context of the study, the expressions of "I learned more about culture" and "I learned more about arts" expressions were added to the expressions in the "learning" dimension. Thus, in the second section there were a total of 26 scale expressions classified under seven dimensions. These expressions were assessed using a Likert-type scale (1 = Strongly disagree; 2 = Disagree; 3 = Agree; 4 = Strongly agree; and 0 = Do not know/No opinion). In the third section of the survey, five expressions were used to assess the intent of the students to continue recreational activities. The first four expressions were taken from the scale expressions used by Alexandris and Stodolska (2004) , Kim, Chelladurai, and Trail (2007) , and Kouthouris (2009) in their studies, and a fifth expression of "I plan to continue and improve the recreation activities that I participated in the club professionally after I graduate" was added to determine whether the students would continue the recreational activities professionally in the survey questionnaire form. In this section, similar to the second section, expressions were assessed using a Likert-type scale (1 = Strongly disagree; 2 = Disagree; 3 = Agree; 4 = Strongly agree; and 0 = Do not know/No opinion). In the fourth section of the study, demographical questions such as age and gender, and questions on the length of experience for the activities the students participated were included.
Before the field application, surface validity and reliability of the survey questionnaire was tested by a pilot study conducted with 40 students, who were members of student clubs. The application implemented face-to-face, the participants were asked if the expressions were comprehensible, and as a result of the positive feedback received it was determined that the survey form was comprehensible and met the requirement of surface validity. Reliability tests conducted on the results obtained by the pilot application demonstrated that the experience scale internal consistency coefficient (Cronbach Alpha) was 0.959 intent to continue scale internal consistency coefficient was 0.725. In other words, the scales were reliable. With the survey questionnaire that met the conditions for surface validity and reliability as a result of pilot application, the field application was commenced.
The sample of the study was determined as the 800 students with active participation based on the information obtained from student clubs coordination office. Survey field application was conducted both online on the Internet and face-to-face. The link for the online survey questionnaire was e-mailed to student club presidents and they were asked to share it with their members. Between the dates of March 30, 2015 and May 5, 2015, 30 Internet and 238 face-to-face, a total of 268 valid survey forms were collected. Survey questionnaire forms that were applied face-to-face were distributed during the same dates to individuals that volunteered in the student clubs during busy hours. With interviews generally conducted between 3:00 p.m. and 5:00 p.m. that lasted for two hours, the process was completed. Nine survey forms were excluded from the sample, since they contained more than 10% lost data. The sample size of 268 represents an appropriate sample size based on the sampling calculation formula (Ural & Kılıç, 2011, p. 49) .
Before the analysis of the data obtained from the survey, field application, reliability, and sample sufficiency tests were conducted for the recreation experience scale. After the suitability of the scale for factor analysis and reliability were evidenced, three basic analyses were planned to obtain the main findings of the study. First order were the descriptive analyses conducted on demographical date to demonstrate the characteristics of the sample. In the second phase, correlation analysis was conducted to determine the relationship between the activity participation frequencies of the students with respect to the categories and the experiences they gained. And finally, regression analysis was conducted to determine the effects of the recreational experiences of students on the intent to continue the activity.
Factor Analysis
Factor analysis was conducted to test the structural validity and reliability of the recreation experience scale designed for the study. Suitability of the data set for factor analysis and the consistency of the variables and expressions of the factor structure obtained were tested using Kaiser-Meyer-Olkin (KMO) and Bartlett Sphericity Test. KMO value for the recreation experience scale was 0.915, Bartlett Sphericity Test result was p = 0.000. While a KMO value of over 0.60 shows that sample size for data set factor analysis is at a good level and sufficient, a Bartlett Sphericity Test's p value of less than 0.05 demonstrates that expressions and factors are consistent and with sufficient correlation (Alpar, 2011, p. 286) . After the suitability of the data set for factor analysis was determined, factor analysis was conducted and analysis results are visualized in Table 1 . Although the dimensions within REP scale pool matched as a result of the factor analysis, expressions on "leadership" and "insight" dimensions categorized under different topics were collected under a singe factor. Leaders having insight that indicates gaining new information and awareness on their proficiency, especially in group-based recreation activities, plays a significant role in their understanding of the group dynamics and ability to mobilize individuals. Thus, it was decided to name leadership and insight dimensions as an integrated one single dimension, as "leadership and insight."
Findings
Demographical questions directed to the participants in the study included questions on gender, age, and duration of experience in recreational activities they have participated. The demographical information displayed in Table 2 demonstrates that 42.91% (n = 115) of 268 participating students were female, and 55.97% (n = 150) were males. Eighty-three point five three percent (n = 224) were between the ages of 18 and 23, 15.30% (n = 41) were 24 or older. Experience time-span of students in recreational activities changed between one and 10 years. Thus, vast majority of the students (85.82%; n = 230) participated in recreational activities for 1-3 years, while 10.07% (n = 27) had an experience of 5-11 years. The findings of the study on recreational activities are presented under two topics below.
Categories of Recreation and Preference Frequencies
The rates of students preferring different recreational activities show that they preferred social recreation activities the most (72.76%), followed by cultural (72.26%), artistic (70.52%), and physical (60.82%) recreational activities. Similar to preference rates, the participation frequencies of students could be ordered as social (2.46), artistic (2.36), cultural (2.33), and physical (1.96) respectively, based on activity categories. Thus, the students preferred social activities, such as social responsibility activities, and meetings and parties; artistic activities, such as activities that develop manual skills, and dance and movies; cultural activities, such as activities that improve and test knowledge and skills, and excursions and touristic travel more. They have participated less in physical activities, such as mountain sports, sea and pool related activities, and basketball, volleyball and tennis (see Table 2 ). 
Testing the Hypotheses
The first hypothesis determined in the study was: H1: "There is a significant relationship between the recreation categories the students participated and the experiences they gained." The relationship between the participation in activities grouped under four categories of physical, social, artistic, and cultural, and the experience dimension was tested with correlation analysis in the study.
Analysis results not reflect a significant relationship between physical participation in recreational activities and experience dimensions. In other words, as the frequency of participation in physical recreational AN ASSESSMENT OF STUDENTS' RECREATİON PARTİCİPATİON 476 activities of students increased, an increase was not observed in their experiences. However, a positive increase in all experience dimensions was observed based on the increase in the frequency of participation in social recreation activities. Thus, an increase of 0.26 in "achievement" experiences of the students; 0.18 in "human relations" experiences; 0.27 in "learning about new and different objects and people" experiences; 0.15 in "learning about nature, culture, and arts" experiences; 0.27 in "leadership and insight" experiences; 0.17 in "physical exercise and leisure" experiences; and 0.12 in "escape from personal and social pressures" experiences were observed. These results show that by increasing the participation of students in social activities, their recreational experiences could as well be improved (see Table 3 ). The correlation analysis also demonstrated that there was a positive relationship between the frequency of participation in artistic and cultural activities and the experiences gained.
Analysis results showed that, based on the participation of students in artistic activities, an increase of 0.15 in "learning about nature, culture and arts" experiences; and 0.16 in "escape from personal and social pressures" experiences were observed. Finally, based on the participation frequency of the students in cultural activities, an increase of 0.13 in "achievement" experiences of the students; 0.16 in "learning about nature, culture, and arts" and "physical exercise and leisure" experiences; and 0.15 in "escape from personal and social pressures" experiences were observed. Arithmetic mean and standard deviation values for the expressions of the students favoring the continuation in recreational activities were calculated as well. Analysis results demonstrated that students intent to continue (3.18 = Agree) the recreational activities that they participated in the club in the future as well.
In addition, regression analysis was conducted to test the H2 hypothesis: "Recreational experiences of the students are effective on the intent to continue the same recreation activities after graduation" in the study. The regression equation was found to be statistically significant (F = 103.42, p < 0.001) and the analysis results are displayed in Table 4 . Table 4 shows that the factors of "leadership and insight" and "human relations" were effective on the intent to continue (p < 0.05). The effect of experience dimensions on the intent to continue was 44.2% (R 2 = 0.442). In brief, students' intention to continue a recreational activity is determined by the AN ASSESSMENT OF STUDENTS' RECREATİON PARTİCİPATİON 477 experiences they gained from these recreational activities. The independent variable with the highest β value has the most significant effect relatively (Büyüköztürk, 2012, p. 105) . Thus, it was determined that the experience dimension that had the most significant effect on the intent of the students to continue the recreational activity was "leadership and insight" (β = 0.447). 
Conclusions
Students need experiential conditions that could deploy various motivations, such as entertainment, leisure, self-realization, and interact with others in their spare times. Student clubs in Anadolu University provide an environment of experiences that enrich the school life of the youth of different age and experiences, and help them enjoy the life via physical, social, cultural, and artistic recreational activities. However, continuation of recreational activities after graduation is important for the youth to maintain the social-life balance throughout their lives in the future. The decision of the students to continue recreational activities in the future as well is shaped by the recreational experiences they have at school. Thus, the main objective of the study was to determine effects of experiences of Anadolu University students gained as a result of recreation activities they participated on their intention to continue these recreation activities in the future. Furthermore, the study aimed to determine the participation frequencies of students in recreation activities based on the categories and the experiences gained from these activities. Validity and reliability tests demonstrated that REP scale could be used for the measurement of recreational experiences.
There are studies in literature that indicate frequent participation in social recreational activities provide group skills, enable students to direct others and to lead, and provide experiences, such as self-confidence, achievement, learning new and different subjects (Driver, 1983) for the students. Findings of the study, parallel to the findings in the literature, indicated that, when students participated more frequently in social recreation activities, there was a significant improvement in all recreational experience dimensions. In the study, as the participation frequency of the students in all of the social, cultural, and artistic categories increased, an increase was observed in "learning about nature, culture, and arts" and "escape from personal and social pressures" experiences. While the students accomplished experimental, cognitive and social learning as they participated in such recreational activities (Köktaş, 2004) , they also put a distance between them and the routine of their lives, easing the mental pressure on themselves. In other words, by participating in social, cultural, and artistic recreational activities more, students could benefit more from the above-mentioned advantages.
Furthermore, in the study, the relationship between the frequency of participation in activities and achievement dimension was evaluated and it was observed that as the frequency of the students participating in activities in the cultural category increased, their "achievement" experiences increased as well. In addition, since cultural category includes physical mobility activities, such as excursions and touristic travel, it was determined that as the students participated in cultural activities, their "physical exercise and leisure" experiences increased as well. Thus, as the frequency of the students to participate in activities in the social, cultural, and artistic categories increased, the experiences they gained increased as well. Therefore, it is necessary for the clubs to organize frequent activities to increase recreational experiences of the students and encourage students to participate in these activities. It could be recommended that, to be able to achieve this goal, the clubs should determine which types of activities the students prefer, should provide appropriate recreational spaces; and the students should plan their programs to participate in recreation activities as much as possible.
It was observed in the study that the intent of the students to continue recreation activities is largely determined by the experiences they had as a result of the recreational activities. Thus, "leadership and insight" and "human relations" experiences of the students was effective on the intent to continue the recreational activities in the future. Previous studies have also indicated that the recreational experiences, which the individuals had at early ages, were effective on the continuation of these experiences in the future (Wang, Wu, & Wu, 2013, p. 68) . Aarnio, Winter, Peitonen, Kujala, and Kaprio (2002, p. 179) reported that youngsters continue their outdoor recreational experiences in adulthood, developing a more active lifestyle. Examination of human relations experience context demonstrated that socialization opportunities and friends had significant effects on the participation of students in recreational activities and the experiences they gained (Festeu, 2002; McKenzie, 2011, p. 32; Tercan, 2013, p. 228; Gürbüz & Henderson, 2013, p. 927) . It was determined in the study that the experience dimension, which influenced the intent of the students to continue recreation activities the most, was "leadership and insight."
As a result, it should be stressed that, to train the youth to have a physically, mentally, and socially healthy future, universities should emphasize recreation support applications that provide active recreation opportunities and enable sustainable participation in these activities. Thus, student clubs or student groups share the largest responsibility. Participation in recreational activities should be encouraged (grades or economical) for the culture of recreation to be adapted and sustained and to gain positive experiences from the recreational activities as expected. This study also highlighted the significance of group leadership and human relations in the choice of recreational activities. Therefore, it could be argued that courses that develop leadership and human relations should be included in the programs of Recreation Departments (including Tour Guide Departments) in different faculties in universities.
